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RELATED / RELEVANT POLICIES AND KEY DOCUMENTS

This document should be read in conjunction with:

Sex and Relationship Guidance (DfE July 2000) (ref. b)
Sex and Relationships Education (RSE) For The 218t Century

Supplementary advice to the Sex and Relationship Education Guidance DfE
(0116/200) (ref.c)

Sexual Behaviours of Concern in Young People with Autism Spectrum Disorders
(Hayward & Saunders, 10" Annual DSW conference Melbourne 2010) (ref. a)

DfE Updated Statutory Guidance for Personal, social, health and economic
(PSHE) education to include:

relationships education (primary) from 2020 (June 2019)
relationships and sex education (RSE) (secondary)
health education (state-funded primary and secondary)
Parental Engagement on Relationships Education (2019)

Mental Capacity Act and Deprivation of Liberty Safeguards — Best Practice
guidance for staff

Peterhouse Adult Learning Curriculum Policy and Framework
Teaching & Learning Policy
Peterhouse Science Curriculum Framework

Peterhouse School Foundation Curriculum
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SUMMARY / SCOPE

Our intention is to ensure pupils are given clear and timely support to acquire the
relevant knowledge and skills needed to keep themselves safe, to express their
sexuality within the law and to become successful adults with autism. In addition,
they should acquire accurate information, develop skills and positive values
which will guide their decision making, judgements and lead to safe and
responsible behaviour.

We aim to educate all of our pupils to prepare for adult life by supporting them
through their physical, emotional and moral development. We want to enable

them to express their sexuality in a meaningful and safe way while supporting
their social understanding and supporting the process of choice making within
the area of sexuality and relationships.
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Pupils will be supported to:
Navigate the changes associated with puberty
Express their sexuality in a safe and meaningful way
Develop the confidence and assertiveness they require to make choices
and to avoid exploitation and abuse
Acquire skills for negotiating consent and managing feelings for positive
relationships
Learn to recognise and respect boundaries in relation to themselves and
others
Know how to seek help if needed
Have an understanding of the Law with regards to relationships

We need to acknowledge that sexual development and curiosity is a normal
developmental process linked to basic human needs and an aspect that cannot be
separated from other aspects of human life.

By its very nature it is highly individual, and the expression of sexuality is wide and
varied. Recognising the uniqueness of the expression of sexuality and the
uniqueness of each person we support is the starting point for our support
approaches.

‘Relationship’ relates not only to intimate or sexual relationships but also includes
friendships and family and means different things to different people. Often, it
implies reciprocity (give and take) and some degree of commitment. We must be
aware that often people with ASC will have their own understanding of this word in
the same way that other people do.

People with ASC may have differences in particular areas, resulting in
vulnerabilities not only for them as ‘victims’ but also in relation to their actions
towards others. They may show differences in;

¢ Fully understanding language spoken to them and communicating with
others effectively -They can be both misunderstood and misunderstand.

e Understanding other people’s intentions (which may be expressed non-

verbally as well as verbally)- Successful relationships can rely heavily on
interpreting the ‘unsaid’
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e Thinking ahead, predicting and considering consequences and outcomes-
Needed for planning what to do and avoiding problems

e Making choices - Vital for assertiveness, giving consent and staying safe

e Having realistic expectations, sometime people may have expectations that
are inflexible and unrealistic — May lead to disappointment and
inappropriate responses.

e Considering alternatives - Essential for thinking and making good decisions.

¢ Understanding unwritten social rules of our society. Which may lead to
inappropriate behaviours and accusations of sexually related offences, such
as exposure, stalking etc.

e Understanding that ‘the law’ applies to them as well as to the neuro-typical
population - Having ASC is not an excuse.

¢ Understanding reciprocity - Can make the two-way aspects of relationships
difficult to manage.

¢ Implications of the internet and social media -Can lead to online bullying,
grooming, access to inappropriate or illegal materials

e Responding to Sensory stimuli- Engaging in sensory seeking or avoidance
may impact upon on how they respond to their own bodies, the environment
and the people around them.

Adolescence in particular brings about significant changes in the social, physical
and emotional aspects of a young person’s life. Whilst individuals with ASC may
mature physically and sexually according to normal developmental stages, they
may have difficulties in some areas of social and emotional understanding, this
may be compounded if they are also cognitively low functioning.

As a result of this mismatch some individuals may engage in socially inappropriate
or unsafe behaviours. It is often only when behaviours of concern occur such as
public masturbation or public undressing that any intervention takes place. We
recognise the need to have a much more proactive approach, and that sex and
relationship education needs to start as soon as possible and should be part of
lifelong learning.
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Hayward and Saunders suggest that ‘'some of the changes associated with
aggressive behaviour and sexuality can be attributed to changes in hormones’ and
also comment, ‘it is important to note that up to 30% of young people with ASD
experience an increase in behaviours of concern during adolescence ‘ (Eaves and
Ho 1996) cited in Hayward and Saunders 2010 (a)

They give some examples of sexualised behaviours as
e Touching private body parts
e Removing clothes in public
e Masturbating in public areas
e Touching others inappropriately
e Discussing inappropriate sexual subjects
e Looking up shorts, skirts, dresses or down shirts
e Obscene gestures
¢ Non-consensual hugging
e |nappropriate remarks and suggestions that have sexual connotations
e Echolalic repetition of sexual terms
e Perseveration on sexual topics

We recognise the need to take a person-centred approach when supporting all of
our young people and to take account of the unique differences in communication,
social understanding, and thinking and for some, sensory processing.

Hayward and Saunders consider these differences and suggest that inappropriate
sexual behaviour may be a misguided attempt to seek out a relationship.
Differences in social understanding may mean there is a lack of awareness or
appreciation of what is appropriate such as which behaviours are acceptable in
public and those that need to be kept private. They suggest that some individuals
may also have difficulty in assessing what they need to do for example in relation
to personal hygiene. In addition, some people with ASC may develop an excessive
interest in the body and how it functions

‘Sexual behaviour feels good and what others may think about it takes a
secondary position for people with ASD’ (Ray, Marks & Bray-Garetson 2004) cited
in Hayward and Saunders

For many of our young people masturbation may be their only expression of
sexuality; this is also often the first indicator which leads us to acknowledge their
sexuality or think of doing anything about it and inevitably leads to reactive rather
than proactive support.

The most common concerns associated with masturbation (Cambridge, Carnaby &
McCarthy 2003) cited in Hayward & Saunders,
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e Person does not know how to masturbate

¢ Inability to masturbate properly

e Masturbating for long periods

e Masturbating inappropriately e.g. in public places

e Using inappropriate objects or means to help them to masturbate

e Person becomes aggressive or frustrated during or after masturbating
e Masturbating to the point of self-injury

e Anal masturbation

Possible reasons

e Lack of an alternative outlet, may be the only source of pleasure,
excitement or gratification

e Serves to reduce anxiety

e Can allow person to feel security from routines

e Some medications can affect libido, sexual interest or drive. Others can
make arousal and ejaculation difficult which may increase tendency towards
compulsive masturbation and other sexual behaviours

e The sensory differences present in young people with ASC may influence
the desire to masturbate. A tendency towards self-stimulatory behaviours
may lead to frequent masturbation. Hormone levels can also affect
sensitivity to tactile stimulation.

¢ Anal masturbation may occur since there are many sensors present in and
around the anus. This may start from an attempt to relieve itching and then
lead to more persistent anal masturbation (Anuffo, Ibarra & Strupp 2000)
cited in Hayward & Saunders

¢ |n aresidential service there may be a lack of opportunity for privacy, the
use of bedrooms may be discouraged during the day, there may not be
locks on doors. Staff, parents, other residents may not respect the privacy
of another person’s bedroom

¢ Individuals may have restricted access to the sexual areas of their own
bodies due to wearing incontinence pads or restrictive clothing

e Lack of opportunities for alternative individualised sensory stimulation

e Alack of a structured routine with time made available for masturbation

Actions

Education must be person centred and address the unique needs of the person
with ASC

It may be more appropriate to take a very pragmatic approach and address what
to do with an erection rather than to focus on what erections are and why they
occur.
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When thinking about how we support pupils in this area we need to remember that
it is not only males who masturbate but also females.

For those young people whose curiosity in the world around them does not extend
far beyond themselves, self-stimulation may be an overwhelming source of
interest. We should ensure we provide alternative choice and opportunities by
providing interesting and enriching activities. We should also ensure young people
have opportunities to explore and develop interests and that they are taught the
skills they need to self-occupy. At Peterhouse School self-occupancy and
independent leisure are a part of the timetable (including lunch times and prime
time clubs).

Individuals should know when and where they can have private time, ideally this
should be in their own bedrooms at home or in residential setting and for some
pupils this may need to be structured into their daily routine. Some will find it
difficult to limit themselves to these opportunities and whilst this might be the ideal
we strive for, we need to ensure pupils are provided with an appropriate place to
go to when they need to masturbate during the school day.

This is a difficult area which has raised much debate; whilst masturbation in a toilet
is not ideal and the worry is that this could send out a message that it is ok to
masturbate in public toilets, it does seem preferable to pupils finding their own
space, such as in the garden shed or corner of the classroom which is unsafe and
undignified for all concerned. It would also seem preferable to having to deal with
aggressive outbursts which may result from the frustration of denial. Where young
people are engaging in masturbation this should be done safely, in an appropriate
place and in privacy.

If a young person is not masturbating successfully such as not reaching a climax
or using inappropriate objects and this is a cause for concern, there should be
some supportive intervention. The nature of this should be planned carefully and in
consultation with relevant parties, such as parents, carers, social workers as
appropriate. Consideration should be given to the young person’s rights, dignity,
safety and health. It is also vital to ensure that any action taken is allowable within
the law.

It may be necessary to consider creative approaches to support some of our pupils

and this may need to be done using a PBSP (personal behaviour support plan) or
BoC (Behaviour of Concern) Risk Assessment.
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5 THE SEX & RELATIONSHIPS (RSE) CURRICULUM

All pupils at Peterhouse will be taught RSE in a differentiated and personalised
way, taking account of each individual's understanding and patterns of thinking.
Schools are obliged to have due regard to DfEE ‘Sex and Relationship Guidance’
July 2000 (b)

Sex and relationships Education (RSE) For The 21t Century

Supplementary advice to the Sex and Relationship Education Guidance
DfEE(0116/200) should also be considered (c)

Updated DfE statutory guidance came into effect from September 2020. The
following revised curriculum subjects have been incorporated into our Peterhouse
Preparing for Adulthood offer through both pathways:

¢ relationships education (primary)
¢ relationships and sex education (RSE) (secondary)
e health education (state-funded primary and secondary)

Themes are taught on a rolling programme (see appendix I) and will be linked to
each pupil’s individual need. It will not be necessary or appropriate for all topics to
be taught to every pupil.

Delivery

The delivery of S&R will be the responsibility of all staff and in close partnership
with parents and professionals. The area of relationships in particular will have
vital input from SaLT.

Pupils following the Formal Pathway have weekly timetabled Science lessons.
The science curriculum includes teaching about the main external parts of the
human body, how it changes as it grows from birth to old age, including puberty,
and the reproductive process in some plants and animals. At Peterhouse School,
we teach pupils sex education beyond what is required of the Science Curriculum
through our Preparing for Adulthood (PfA). The Preparing for Adulthood offer also
forms a significant focus for independent tutorials, where pupils access S&R within
a bespoke and individualised focus and also offer the opportunity for follow up
sessions to check and support understanding. Pupils are taught at a stage not
age level across the relevant stages and targets are identified termly. The Sex and
Relationships framework within the Preparing for Adulthood covers (See appendix

[):

e Families and Close positive relationships
e Relating to others / Friendships

e Respecting self and others
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e Public, Private & Personal Space

e The law and consent

e Communities, diversity and gender

e Safe relationships & peer pressure

e Ourselves, growing and changing

¢ Reproduction, Contraception, Parenthood and Sexual Health
e Managing hurtful behaviour, bullying and relationship changes

Pupils following our Semi-formal pathway access Relationships and Others at an
appropriate stage within our Preparing for Adulthood offer and through
Understanding of the World (Science link). This includes personal, social &
emotional development, manging feelings & behaviour, making relationships and
people & communities (Appendix |). The Teaching and Learning Policy also
identifies how Safeguarding is addressed within the curriculum across all age
phases. There is an expectation that topics will be revisited again and again,
adjusting to pupils’ changing needs, circumstances, maturity etc.

When supporting people with sexuality and relationships, it is imperative that we
recognise our own values and neuro-typical way of thinking. This will take a
degree of self-analysis, and some recognition of the socialisation processes we
have experienced as individuals. To a degree, we have to set this aside to enable
us to effectively work in a person-centred way, based on a clear understanding of
a person’s pattern of thinking and problem solving. It is only through a shared
understanding with the person that we support that we can effectively work within
the area of sexuality and relationships.

Protocols

Staff should be transparent about the topics they have addressed and always
consider safeguarding.

When supporting people with sexuality and relationships, it is imperative that we
recognise our own values and neuro-typical way of thinking. This will take a
degree of self-analysis, and some recognition of the socialisation processes we
have experienced as individuals.

Those working with someone with autism must feel comfortable with discussing
sexuality and feel able to do so in an open and non-judgemental manner.

The core of our support to sexuality must be to help the person interpret their
understanding of the situation and to keep safe.
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By supporting thinking, we can support the person to develop successful, positive
and fulfilling lifestyles. Communication is the key to our support

e Be always mindful of their understanding of communication and beware of
things like literal interpretation and always check for understanding

e Really listen, don’t interrupt or judge.

e Be truthful, factual and logical. Avoid expressing personal views or making
judgements

e Ensure the pupil understands how the facts relate to him/her.

e Pupils should be taught with dignity and respect

e Their fears and concerns should be taken seriously in non-judgemental
ways

Resources

When choosing resources, it is important to consider the appropriateness for the
individual, having regard to levels of understanding, age, religion and cultural
background. Resources may need to be adapted to meet the needs of individual

pupils.

We have some resources in school which can be found in resources library area.
There is also a wealth of material available online and through various agencies
such as FPA and Brook. Staff can also get support from the Assistant Head for
Curriculum & Assessment. We are also registered with the PSHE Association

( ). Pupils on the Semi-Formal Pathway follow the
NSPCC ‘Pants rules’ and the school uses the NSPCC as a resource and the
Equals ‘My Independence’ Scheme of Work.

The school nurse may also be able to signpost staff who may be looking for a
specific resource.

Consultation with parents and quardians

As the RSE policy changes, we consult these changes with parents and seek their
thought through welcoming comments.

Parents/guardians will be informed about what their child will be covering at the
start of each half term. We will also hold a ‘meet the teacher’ in the Autumn term,
when teachers will share an overview plan for RSE for that year. Where there is a
need to address individual behaviours of concern linked to sexualised behaviours,
the school will continue to meet with parents to address these concerns
collaboratively and to facilitate an agreed and consistent approach.
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https://pshe-association.org.uk/

DfE guidance (2020) also ‘sets out both the rights of parents and carers to
withdraw pupils from sex education (but not Relationships or Health Education)
and the process that head teachers should follow in considering a request from a
parent. Parents have the right to request that their child be withdrawn from some
or all of sex education delivered as part of statutory RSE’ (See Appendix Il).
Before granting any such request it would be good practice for the head teacher to
discuss the request with parents and, as appropriate, with the child to ensure that
their wishes are understood and to clarify the nature and purpose of the
curriculum. Schools will want to document this process to ensure a record is kept.
Good practice is also likely to include the head teacher discussing with parents the
benefits of receiving this important education and any detrimental effects that
withdrawal might have on the child. This could include any social and emotional
effects of being excluded, as well as the likelihood of the child hearing their peers’
version of what was said in the classes, rather than what was directly said by the
teacher (although the detrimental effects may be mitigated if the parents propose
to deliver sex education to their child at home instead). Once those discussions
have taken place, except in exceptional circumstances, the school should respect
the parents’ request to withdraw the child, up to and until three terms before the
child turns 16. After that point, where appropriate, if the child wishes to receive sex
education rather than be withdrawn, the school should make arrangements to
provide the child with sex education during one of those terms. Where a child is
withdrawn from RSE, schools should make alternative arrangements in such
cases. The DfE will offer schools a standard pack of information for parents who
withdraw their children from sex and relationship education. We adhere to the DfE
guidance whereby ‘in special schools .... there may be a need to tailor content and
teaching to meet the specific needs of pupils at different developmental stages.

As with all teaching for these subjects, schools should ensure that their teaching is
sensitive, age-appropriate, and developmentally appropriate and delivered with
reference to the law’.
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6 Appendix |

Peterhouse School Preparing for Adulthood Semi-Formal pathway

Understanding of the World: Technology & Daily Living Skills

Health & wellbeing and Relationships & others

Whole School Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Understanding of the Daily Living Skills: Understanding of the Daily Living Skills : Understanding of the Daily Living Skills :
Waorld: ‘World: Waorld:
1 Year Cycle
*  Howsshold and Explore ®  Zzethe big
claszroom tasks ST -
Understanding of the Technuluigy . TE‘“““'“E‘!' paossibilities Technulq:_ngy picture
World: Technology Computer Science 'f_if"ﬂ""' throughowt Digital Literacy Create - Information Manage career
Self-care and e opportunities Technology Balance life and
independence wark
Health & Wellbeing: Relationships & Health E Wellbeing: Relationships & Health & Wellbeing: Relationships &
others: others: Wellbeing others:
1 Year cycle Senzary Salf-Care
Mazking Relztionshi i
Personal Hygiene and sl anships Medical Eating and Food

Relationships & others

Taileting

Self-confidence &

Preparation

IManaging feelings &

Health & wellbeing Warensss behaviour
Creszing and care
Black Histo Healthy Lifestyl
Focus weeks 2o lrleln Anti-bullying week an-fine zafiety Day Careers week Healthy Eating Week althy ) st'r =
AWArEnEss through transition plans

Hidden Curriculum

[tutorials, transition,
therapy intersention,
EHLCP)

Health & wellbeing

hental hezslth and emotionzl wellbeing

Healthy Lifestyles

[self-regulation / recognizing feslings [ transitions [ healthy living [/ therapy interventions i.e. zones of regulation / Quality of Life)

Progression links to pfa
Formal curriculum

Daily Living 5kills leads to | Relationships and others | Health & wellbeing leads Understanding of the
Work Related Learning leads to Sex B to Health & wellbeing Waorld: Technology leads
relationships to Digital Citizenship

Accessing to Community
leads to Accessing the

Community




Peterhouse School

1 Year Overview- Preparing for Adulthood Formal pathway/ 1 session per week

Sex & Relationships and Health & wellbeing

Whole School

Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Cnie Year Cycle

5ax & Relationships

Familizz and Close
Fosithve Relationships

Communities,
diversities and gender

5ax & Relationships

Relating to others and
friendships

relationship changss

bulkying

Health & wellbeing

self-concept

Sex & Relationships

Respecting self and

5ay & Relationships
the law and consent

Public, private and
personal space

safe relationships and
DEET Dressurs

Health & wellbeing

drugs, alcohol and
tobacco

keeping safe and
managing risk

5ax & Relationships

ourselves growing and
changing

St3ge appropriate offer:

reproduction,
contraception,

managing hurtful others parenthood and sexual
behaviour health
FEM/ breast ironing Extremism & Eangs B Crime Understanding of Fertility
Forces & arranged Radicalisation Honouwr Based Violence medical conditions;
stage of appropriate marriages ; Comestic 2buse epib=psy [/ allergiss f
content LEETO+ AL Revenge Porn & dizbetes / cancer
Gender Ineguality stalking EWarensass
First &id
County Lines
Black History . . . Healthy Lifestyles
Fotus weeks Anti-b k on-fi Hea Eating Week
AWaAreness ullying wee ne safety Day fthy Esting through transition plans
Hidden Currioulum Health & wellbaing
(tutorials, transition, mental health and emotional wellbeing
therapy intervention, Healthy Lifestyles
EHCP)

[self-regulation § recognizing feelings / transitions |/ healthy living / therapy interventions i.e. zones of regulation / Quality of Life]




APPENDIX Il

Dear Parents and Carers,

As part of your child’s education at Peterhouse School, we promote personal wellbeing
and development through a comprehensive Preparing for Adulthood (PfA) curriculum. PfA
give our young people the knowledge, understanding, attitudes and practical skills to live
safe, healthy and productive lives which meets their full potential.

From September 2020, the law as outlined by the Department for Education relating to
some aspects of Personal, Social, Health and Economic (PSHE) changed and as such
new requirements for Relationships and Sex Education (RSE) and Health Education were
included. All schools must have an RSE policy and schools must consult with parents on
this. The RSE policy for Peterhouse School is available on our school website or
alternatively you can request a printed copy from the school office.

Included within this policy will be the curriculum map for our PfA curriculum which
encompasses the statutory guidelines set out in the DfE’s PSHE and RSE guidance along
with our additional content needed to meet the diverse individual needs of our pupils at
Peterhouse School.

We continue to be committed to working in partnership with parents and carers to support
our pupils and as such your thought are valued and feedback will be provided.

We believe that RSE is important within our curriculum offer and it is hoped that pupils will
participate in all aspects of these lessons at the safe appropriate to their level of learning
and understanding. We recognise how high quality RSE can contribute to keeping our
young people safe and we tailor the content of our lessons/tutorials for individuals. The
teaching of some aspects of RSE is now compulsory but parents continue to have the

right to withdraw their children in some areas- see below:

EYFS KS1 KS2 KS3 KS4 Post 16
Year 1/2 | Year 3-6 | Year 7-9 | Year 10-
11
PfA Pupils will Must be | Mustbe | Mustbe | Mustbe | Will be
(PSHE- receive our taught- taught- taught- taught- delivered
Relationship | PfA offer in no no no no within our
Education) keeping with | parental | parental | parental | parental | curriculum-
the personal, | right to right to right to right to parent/
social and withdraw | withdraw | withdraw | withdraw | pupil right
emotional to withdraw
development
area of focus
PfA Pupils will Mustbe | Mustbe | Mustbe | Mustbe | Will be
(PSHE- receive our taught- taught- taught- taught- delivered
Health PfA offer in no no no no within our
Education) keeping with | parental | parental | parental | parental | curriculum-
the personal, | right to right to right to right to parent/
social and withdraw | withdraw | withdraw | withdraw | pupil right
emotional to withdraw
development
area of focus




Science- the | Pupils will Must be | Mustbe | Mustbe | Mustbe | Will be
body/ receive our taught- taught- taught- taught- delivered
reproduction | PfA offer in no no no no within our
education keeping with | parental | parental | parental | parental | curriculum-
the right to right to right to right to parent/
understandin | withdraw | withdraw | withdraw | withdraw | pupil right
g the world to withdraw
area of focus
Sex N/A Schools | Schools | Mustbe | Mustbe | Will be
Education can can taught- taught- offered
(beyond choose choose parents parents within our
compulsory whether | whether | can can curriculum-
outlined toteach |toteach | choose choose parent/
above) this- this- to to pupil right
parents parents withdraw | withdraw | to withdraw
can can until in keeping
choose choose three with the
to to terms Mental
withdraw | withdraw before a | Capacity
child’s Act policy
16% regarding
Birthday. | adult
decision
making

In order to support pupils’ ongoing emotional and physical development effectively, we will
offer Sex Education for our primary aged pupils at Peterhouse School, at a stage
appropriate to their age, level of maturity and understanding. However, the vast majority of
what is taught as part of Sex Education for our primary aged pupils is already covered as
part of our Science curriculum or Health Education in PfA (i.e; the human body growth
from birth to old age, changing adolescent bodies, puberty, names of external body parts,
reproduction/off spring in some plants and animals).

Peterhouse School has chosen to continue to offer Relationship and Sex Education for
our post 16 pupils as part of our PfA offer. This will be taught through non-qualification
activities linked to the development of character, broader skills, attitudes and confidence
in preparation for transition to life beyond school.

If you wish to submit any questions or comments regarding the RSE policy, find out about
the RSE resources used or a general discussion around RSE at Peterhouse School
please contact our PfA lead- Becca Fiddler or curriculum lead- Cheryl Amy by

...... [Date]............... via the school office. If you are considering withdrawing your child
from the non-statutory aspects of RSE, please ensure you have read the RSE policy and
then notify the Headteacher in writing by ...... [Date]................

Thanks for the continued support,

Yours Sincerely,
Becca Fiddler (PfA lead)
Cheryl Amy (Curriculum lead)
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